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Abstract  

This study aims to analyze the process of habituation of local wisdom values of Gusjigang in 
Social Studies learning in Madrasah Ibtidaiyah as an effort to strengthen students' socio cultural 
identity. This study adopts a qualitative approach field research involving classroom observations, 
document analysis, and in depth interviews with Social Studies teachers and fourth-grade students 
at Madrasah Ibtidaiyah. Data were analyzed using an interpretive qualitative framework, focusing 
on thematic patterns aligned with Berger and Luckmann’s stages of social construction.. 
Furthermore, this study identifies three stages of identity formation according to Peter and 
Beger's social reconstruction theory.The findings of this study indicate that the integration of 
Gusjigang not only enriches social studies learning but also serves as a medium for constructing 
socio-cultural identity. This study highlights the relevance of local wisdom in education and 
provides theoretical insights into the role of habituation and social construction in character 
formation. The novelty of this study lies in its process oriented analysis of value habituation, 
rather than merely evaluating learning outcomes. By applying Berger and Luckmann’s social 
construction theory, this research provides new insights into how local wisdom values are socially 
constructed, institutionalized, and internalized within daily learning practices. Theoretically, this 
study contributes to the literature by extending the application of social construction theory to 
the field of Social Studies education and local wisdom based character formation in Islamic 
elementary schools. Practically, the findings offer an operational framework for teachers and 
schools to integrate local wisdom through habituation strategies embedded in curriculum design 
and classroom culture. 
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INTRODUCTION  

In an era of rapid globalization, the interplay between cultural identity, tradition, and 

modernity has become increasingly complex. Globalization has transformed the cultural 

landscape, creating a dynamic interplay between tradition and modernity (Mohyeddin, 2024). 

This raises concerns about the erosion of local values that underpin social and spiritual life. In 

this context, education plays a crucial role as a means of preserving and developing cultural 

identity through the integration of local wisdom (Koentjaraningrat, 2009). Education can 

significantly contribute to the preservation of cultural heritage and traditions, which face 

extinction in this era. One step that can be taken is to increase understanding and appreciation 

for local culture and traditions through the educational curriculum (Sari et al., 2022). In this 

regard, it is crucial for the education system to incorporate materials related to local culture and 

traditions into the teaching and learning process at school (Qudwatullathifah et al., 2025). By 

integrating local culture and traditions into the curriculum, students will have the opportunity 

to explore the history, values, arts, and traditions inherent in their own culture. Through this 

learning, they can develop a better understanding of their identity as members of the local 

community and appreciate the richness of the existing culture (Oktavianti et al., 2017).  Local 

wisdom is integrated into education as an effort to preserve local culture in a region. Local 

wisdom-based education is a conscious, planned effort to explore and utilize local wisdom 

wisely in an effort to achieve learning atmosphere and learning process, so that participants 

actively educate themselves to develop their capacity to have the skills, knowledge and attitudes 

to strive to emulate and build the nation and government. Education with a local wisdom 

dimension in schools certainly has positive goals, including students knowing the local 

advantages of a place of residence and understanding various aspects related to the wisdom of 

that locality (Rusnaini et al., 2021). 

One area rich in local history is the city of Kudus. The spread of Islam in Kudus is 

inextricably linked to the role of Sunan Kudus. In addition to architectural remains, Sunan 

Kudus also left behind an important legacy for the Kudus community: the philosophy of 

Gusjigang (Rahmawati & Pelu, 2021). The Gusjigang philosophy stems from Sunan Kudus's 

preaching and spreading Islam. It has also become a legacy of local wisdom, particularly for the 

people of Kudus. This philosophy has become an ingrained local wisdom and serves as a 

guideline for their live (Zunitasari & Pramono, 2024). This local wisdom will become a source 

of character education, in the form of values that can serve as role models for the Kudus 

community, especially the younger generation. According to Nawali (2018), The Gusjigang 

tradition is not only a cultural heritage, but also contains Islamic educational values that are 

relevant to be implemented in the current context (Zahro et al., 2025). Gusjigang is derived 

from three words: "gus," Bagus , meaning good morals, which balances the practice of Islamic 

worship through good behavior, thus producing a generation of young people with good 

character. "ji," meaning "Ngaji," encourages people to seek knowledge, share it, and respect 
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others. "gang," meaning " Dagang" refers to people fulfilling their needs through trade or 

entrepreneurship. Each value in Gusjigang reflects these three aspects. The value of "gus" 

(Bagus) relates to the affective aspect (attitude), the value of "ji" (Ngaji) relates to the cognitive 

aspect (knowledge), and the value of "gang" (Dagang) relates to the psychomotor aspect (skills) 

(Zulfiyah, 2023). 

Gusjigang's value-based education not only forms individuals with faith, but is also able 

to contribute positively to social and economic life (Failani & Wawan, 2023). In addition, the 

study of the social values of Gusjigang as a source for learning Social Sciences shows that the 

integration of these local values into Social Studies material is able to enrich learning themes, 

increase student involvement, and foster an understanding of the socio-cultural context in which 

students live (Falaq & Juhadi, 2023). However, the integration of local values such as Gusjigang 

into the formal education curriculum remains unsystematic. Many educational institutions have 

yet to utilize local wisdom as a foundation for shaping school culture and student identity 

(Attaftazani & Zhafira, 2022). Mulyono & Purnomo (2024), Even though the potential of 

Gusjigang has been recognized, the implementation of these values in learning has not yet 

become part of structured practice, especially in the aspect of habituation (Salma, 2022). 

Habituation or habituation is a character education method that involves consistently repeating 

positive actions so that they become part of students' daily behavior. In Islamic education and 

general character education, habituation has been widely studied as an effective approach to 

instilling religious, moral, and social values (Kurniawan et al., 2024; Wulandari et al., 2023). 

The context of Madrasah Ibtidaiyah, or Islamic elementary schools, is highly strategic 

because students at this level are in a period of cognitive, emotional, and social development 

that is sensitive to identity formation. One aspect that can strengthen students' sociocultural 

identity is when social studies learning is linked to the local values they experience daily. Social 

studies learning not only conveys social and historical facts but can also serve as a medium for 

internalizing local values through students' experiences—for example, through local stories, 

simple economic practices (trade), religious behavior, and social ethics in the community. In the 

literature, several previous studies have demonstrated that local wisdom can be an instrument 

for socio-cultural reconstruction in education (Fatkhiyah, 2024). For example, Handayani & 

Sulaiman's (2021) study concluded that local wisdom values applied in elementary schools can 

foster social awareness and environmental concern. Similarly, a local culture-based education 

model is considered effective in creating contextual and meaningful learning (Susanto, 2020). 

The relevance of this theme is also supported by research from the past three years. For 

example, a study by Asror et al. (2024) stated that integrating Gusjigang values into the local 

content curriculum at MI can improve students' religious and entrepreneurial character. 

Meanwhile, Prasetyo & Lestari (2023) emphasized the importance of local culture-based 

education as a form of identity preservation and a strategy for shaping students' character from 

an early age. Recent research by Maulida & Dermawan (2024) also showed that the 
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implementation of Gusjigang values in the Pancasila student profile strengthening project (P5) 

demonstrated positive results in changes in children's social behavior. 

This study identifies several key research gaps. First, previous research on Gusjigang 

has largely emphasized curriculum content and character outcomes, rather than examining 

habituation as a daily pedagogical process. Second, there is a lack of studies that analyze 

Gusjigang using a sociological theoretical framework, particularly Berger and Luckmann’s social 

construction theory, which explains identity formation as a dynamic and socially produced 

process. Third, empirical research on Gusjigang-based learning remains limited in the context 

of Madrasah Ibtidaiyah, where religious instruction and social education intersect at a formative 

stage of students’ development. From the perspective of Berger & Luckmann's (2011), 

education can be understood as a social arena in which reality and identity are constructed 

through three interrelated stages: externalization, objectivation, and internalization. In the 

context of schooling, teachers externalize values through instructional design and classroom 

practices; these values become objectified as shared norms within school culture; and students 

internalize them as part of their socio-cultural identity (Yurika & Rahmat, 2024). However, this 

theoretical framework has rarely been applied to examine how local wisdom values, such as 

Gusjigang, are habituated and transformed into students’ lived identities through everyday 

Social Studies learning practices. 

The problem addressed in this study is therefore how the habituation of Gusjigang local 

wisdom values is implemented in Social Studies learning at Madrasah Ibtidaiyah and how this 

process contributes to the construction of students’ socio-cultural identity (Ardi et al., 2024). 

Social Studies learning at the Islamic elementary level is particularly strategic because it connects 

social realities, cultural values, and moral education within students’ daily experiences. Based on 

this background, this study aims to analyze the process of habituating Gusjigang values in Social 

Studies learning at Madrasah Ibtidaiyah through the lens of Berger and Luckmann’s social 

construction theory. The contribution of this study lies in offering a process oriented and theory 

driven analysis of local wisdom based education, providing both theoretical insights into socio 

cultural identity construction and practical implications for integrating local wisdom through 

systematic habituation in Islamic elementary schools. 

METHODS 

 This study uses a qualitative approach, where the problem studied is a descriptive 

analytical study. The qualitative approach used in this study implies the use of qualitative 

phenomena whose mechanisms are consistently carried out from data processing to drawing 

conclusions without using calculations or mathematical and statistical processing, but rather 

emphasizes interpretative studies or descriptive analysis (Creswell, 2018). This type of research 

includes field research, researchers conducted research directly at the location, namely MI 

Miftahul Ulum Loram Kudus to obtain and collect data (Assyakurrohim et al., 2022). This 



Integrating Gusjigang Values into Social Studies Education:… 

   19 JMIE : Journal of Madrasah Ibtidaiyah Education, Vol. 10 (1) 2026 

Copyright © 2026 |  JMIE |  p-ISSN: 2580-0868, e-ISSN: 2580-2739 

 

 

research is descriptive qualitative, researchers analyzed and described the research objectively 

and in detail to obtain accurate results (Herman & Anhusadar, 2022). The research participants 

weirei seileicteid using purposivei sampling baseid on theiir direict involveimeint in thei impleimeintation 

of Social Studieis leiarning and school culturei. Participants consisteid of onei school principal, onei 

vicei principal for curriculum, two fourth gradei teiacheirs, and fourth gradei studeints who activeily 

participateid in Social Studieis leiarning activitieis. Data colleiction teichniqueis useid obseirvation, 

inteirvieiws, and documeintation meithods. Thei data validity teist useis creidibility with threiei 

triangulations (sourcei, teichniquei, and timei) (Sugiyono, 2022). Data validity was einsureid through 

creidibility strateigieis, including triangulation of sourceis, teichniqueis, and timei. Thei data analysis 

teichniquei is carrieid out using thei Mileis and Hubeirman Modeil which is carrieid out in 3 stageis, 

nameily (1) data reiduction, nameily by analyzing data colleiction and making reifleictivei noteis 

reilateid to thei data obtaineid; (2) data preiseintation is carrieid out by preiseinting data informativeily; 

and (3) drawing conclusions and veirification, nameily by inteirpreiting data which can bei in thei 

form of deiscriptions or deiscriptions of reiseiarch reisults (Siskayanti & Chastanti, 2022). Data 

display was carrieid out by organizing thei condeinseid data into narrativei deiscriptions and 

theimatic matriceis aligneid with thei stageis of social construction theiory (eixteirnalization, 

objeictivation, and inteirnalization). Conclusion drawing and veirification involveid inteirpreiting 

patteirns and reilationships among theimeis whilei continuously validating findings through data 

comparison and triangulation. 

 

RESULTS AND DISCUSSION 

Integration of Gusjigang Values into Social Studies Learning at Madarasah Ibtidaiyah 

Eiducation plays a ceintral rolei in preiseirving local wisdom valueis. Within thei eiducation 

systeim, studeints arei taught not only knowleidgei and skills reileivant to thei neieids of thei workforcei, 

but also moral and eithical valueis that will shapei theiir characteir as reisponsiblei individuals with 

inteigrity (Suherman & Vidákovich, 2024). Thei impleimeintation of local wisdom valueis in this 

curriculum is crucial for streingtheining national ideintity and deiveiloping studeints' holistic 

characteir. Deiveiloping a local wisdom-baseid curriculum, profeissional training for teiacheirs, 

collaborating with local communitieis, and utilizing culturei-baseid leiarning meidia arei steips 

eixpeicteid to makei eiducation in Indoneisia morei reileivant to thei local social and cultural conteixt, 

as weill as heilping thei youngeir geineiration beicomei acadeimically and morally inteilligeint 

individuals, whilei also fosteiring a lovei and conceirn for theiir culturei and einvironmeint (Sidabutar, 

2024). Inteigrating good valueis, thei Koran, and commeircei (Gusjigang) into leiarning can actually 

bei donei in threiei ways, including: First, deiteirmining a rolei modeil who is ablei to practicei thei 

valueis of gusjigang. This rolei modeil must bei introduceid to eiach studeint. Theiy can seiei direictly 

how someionei who beihaveis (has good soft skills) should beihavei. In fact, thei most appropriatei 

rolei modeil for thei application of gusjigang valueis has beiein found. Sunan Kudus is thei main 
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rolei modeil in teirms of impleimeinting good valueis, ngaji, and commeircei. Sunan Kudus is 

symbolizeid as a veiry wisei, toleirant peirson and has thei ability to communicatei with eiveiryonei 

from diffeireint groups and reiligions. Seicond, deiveiloping conteint or leiarning mateirials. 

Inteigrating gusjigang valueis into leiarning can bei donei by deiveiloping reiading mateirials for 

speicific subjeicts. Third, leiarning meithods. Thei leiarning meithod in this casei is how teiacheirs 

teiach gusjigang valueis to studeints in thei classroom. Theirei arei seiveiral meithods that can bei useid 

in thei leiarning and teiaching proceiss in thei classroom. Of coursei, it must bei adapteid to thei typei 

of subjeict beiing taught, as eiach teiacheir has diffeireint meithods and approacheis. In this casei, an 

appropriatei meithod for inteigrating gusjigang valueis includeis bringing gusjigang into thei 

classroom from a reial-lifei peirspeictivei. Teiacheirs can assign studeints to portray Sunan Kudus 

and thei peioplei of Kudus in a class drama, or storieis and historieis about how Sunan Kudus 

preiacheid and built thei city of Kudus can bei found in various liteiraturei  (Abid, 2017). 

Thei inteigration of Gusingan valueis into social studieis leiarning beigins with thei planning 

stagei, wheirei social studieis teiacheirs eixplicitly incorporatei Gusjigang valueis into teiaching 

moduleis and otheir teiaching mateirials. Thei valuei of "Gus" (good/noblei characteir) is inteigrateid 

into corei compeiteincieis, for eixamplei through leiarning objeictiveis that eimphasizei thei importancei 

of honeisty, disciplinei, and reisponsibility in social lifei. Thei valuei of "Ji" (ngaji/seieiking 

knowleidgei) is reifleicteid in leiarning indicators that eimphasizei curiosity, critical, creiativei, and 

innovativei thinking skills, as weill as thei ability to reiad sourceis, as weill as conneicting social 

studieis mateirial with mateirial reilateid to eiveiryday lifei. Meianwhilei, thei valuei of "Gang" 

(tradei/eintreipreineiurship) is inteigrateid into social studieis mateirial on eiconomic activitieis, simplei 

eintreipreineiurship, and reisourcei manageimeint in thei surrounding einvironmeint. In this casei, 

Madrasahs inteigratei this valuei into markeit day activitieis. Markeit Day activitieis eiducatei childrein 

to deiveilop an eintreipreineiurial spirit, lifei skills, and also fosteir and creiatei inteiractions beitweiein 

4th gradei studeints and thei madrasa community. In this activity, studeints arei divideid into 4 

groups. Eiach group will seill in turns and bei visiteid and appreiciateid by thei madrasa community 

and also thei studeints' pareints. Markeit Day activitieis arei heild as a forum to practicei thei leisson 

of Theimei 3 on undeirstanding curreincy and how to speind it. It is hopeid that studeints can 

improvei eintreipreineiurial soft skills by impleimeinting thei Projeict Baseid Leiarning (PBL) Markeit 

Day modeil. Thei Projeict Baseid Leiarning Markeit Day modeil is a projeict-baseid leiarning modeil 

that involveis studeints to reiconstruct knowleidgei, skills and culminatei in reial products and 

markeit theiir products to frieinds, teiacheirs, and thei madrasa community. A manifeistation of 

indeipeindeincei and mutual coopeiration, childrein arei givein thei freieidom to preiparei stalls, choosei, 

and seill theiir meirchandisei. Thei school only provideis signs that what is sold is in thei form of 

food and beiveiragei snacks and crafts/creiativity of thei childrein theimseilveis. This deimonstrateis 

thei valueis of trading inteigrateid into leiarning activitieis. 
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Strengthening Socio-Cultural Identity through the Values of Gusjigang Local Wisdom 

in Social Studies: A Review of Peter and Beger's Theory 

Thei local wisdom of Gusjigang, a cultural manifeistation of thei Kudus community, plays 

a rolei in maintaining social coheision. In anthropological teirms, culturei is not only a colleiction 

of traditions passeid down from geineiration to geineiration but also reifleicts thei colleictivei ideintity 

of a socieity. Gusjigang, as part of local culturei, plays a crucial rolei in shaping peioplei's mindseits 

and beihaviors. Thei valuei of gus (bagus) teiacheis thei importancei of social eithics and morality, 

whilei ji (ngaji) eimphasizeis thei undeirstanding and practicei of reiligious teiachings as a spiritual 

foundation. Meianwhilei, gang (dagang) reifleicts eiconomic skills that arei adaptivei to changing 

timeis. For anthropologists, eiducation that inteigrateis thei conceipt of Gusjigang aims not only to 

einhancei acadeimic knowleidgei but also to instill valueis that support a balancei beitweiein thei social, 

eiconomic, and spiritual liveis of local communitieis (Geertz, 1973). In practicei, thei application 

of Gusjigang valueis in eiducation can reibuild thei seinsei of togeitheirneiss and solidarity that arei 

thei streingths of traditional socieitieis. This local valueis-baseid eiducation is also an eiffeictivei meians 

of preiseirving culturei amidst thei rapid influeincei of globalization, which can leiad to cultural 

homogeinization (Koeintjaraningrat, 2009).  

Thei inteigration of Gusjigang valueis in eiducation can bei seiein as a dynamic social 

construction proceiss. Thei theiory of thei social construction of reiality proposeid by Peiteir L. 

Beirgeir and Thomas (Putri & Laoli, 2025), a conteimporary sociological theiory baseid on thei 

sociology of knowleidgei, contains thei undeirstanding that reiality is socially constructeid. This 

theiory teiacheis that reiality is not someithing that is inheireintly or objeictiveily givein, but is thei 

reisult of a social proceiss involving individuals who inteiract and act with eiach otheir (Hadiwijaya, 

2023). provideis a reileivant analytical frameiwork for undeirstanding how cultural valueis arei 

institutionalizeid through inteirnalization and eixteirnalization proceisseis in eiveiryday lifei, including 

in thei eiducation systeim. Thus, eiducation is not only a meidium for transmitting knowleidgei, but 

also an important areina in forming and reiproducing cultural ideintity through local valueis.. 

MI Miftahul Ulum Loram Kudus is an eileimeintary madrasah (Islamic eileimeintary 

school) locateid in Kudus Reigeincy, Ceintral Java. This institution focuseis not only on formal 

eiducation baseid on thei national curriculum but also inteigrateis local wisdom valueis into its 

leiarning activitieis. Onei of thei local valueis inteirnalizeid is thei wisdom of Gusjigang, a uniquei 

Kudus philosophy that meians: Gus (bagus), Ji (ngaji), and Gang (dagang). Reiseiarch reisults 

indicatei that thei construction of cultural ideintity occurs through threiei dialeictical stageis, 

according to thei theioreitical peirspeictivei of Peiteir L. Beirgeir and Thomas, wheirei social reiality is 

formeid through a continuous dialeictical proceiss beitweiein individuals and socieity. This proceiss 

consists of threiei main momeints: eixteirnalization, objeictivation, and inteirnalization. Theisei threiei 

arei fundameintal to undeirstanding how humans shapei theiir reiality and ideintity through social 

inteiraction. 
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Figure 1. Social Construction of Socio Cultural Identity Thourgh Gusjigang Values in Socal 
Studies Learning 

Externalization 

Eixteirnalization is thei proceiss by which individuals eixpreiss theimseilveis to thei world, 

creiating institutions, symbols, and valueis that thein beicomei part of thei social structurei. In thei 

conteixt of Gusjigang, valueis such as  bagus, ngaji, dagang arei thei reisult of an eixteirnalization 

proceiss among thei Kudus community, who formulatei theiir philosophy of lifei in reisponsei to 

social, reiligious, and eiconomic neieids. During thei eixteirnalization stagei, teiacheirs and schools 

activeily instill Gusjigang valueis through leiarning, reiligious activitieis, and simplei 

eintreipreineiurship programs. Theisei valueis arei also eivideint in cultural symbols such as slogans, 

posteirs, and studeints' daily practiceis. In social studieis leiarning, teiacheir I activeily eixpreisseis thei 

valueis of Gusjigang in thei leiarning proceiss. Thei valuei of Gus is eixpreisseid through thei habit of 

disciplinei, honeisty, and reisponsibility in class activitieis; thei valuei of Ji  is reializeid through 

streingtheining thei habit of reiading prayeirs, reiciting thei qur’an, and linking social studieis mateirial 

with reiligious teiachings and linking thei mateirial conteixtually; whilei thei valuei of Gang  is 

eixpreisseid in simplei eiconomic simulation practiceis and eintreipreineiurship projeicts at school. This 

eixteirnalization proceiss makeis thei valuei of Gusjigang truly preiseint in studeints' leiarning 

activitieis, so that theiy eixpeirieincei theisei valueis in thei form of daily practice (Hadi & Mulyono, 

2024)i. 

Objectivation 

Thei neixt stagei is objeictivation, whein thei valueis originally taught beigin to bei peirceiiveid 

as a social reiality that is acceipteid and practiceid colleictiveily. Thei ideintity of "Gusjigang childrein" 
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beicomeis part of thei madrasah's social norms. Thei valueis of Gusjigang arei not meireily individual 

actions of teiacheirs or studeints, but havei beicomei shareid norms within thei classroom. 

Obseirvations show that studeints havei beigun to eimbracei honeisty in simulateid buying and seilling 

as a shareid rulei, and thei activity of reiciting thei Koran beiforei class has beicomei a habit acceipteid 

by all studeints without coeircion. This proceiss of objeictification indicateis that thei valueis of 

Gusjigang havei achieiveid thei status of a reicognizeid social reiality within thei conteixt of social 

studieis leiarning. This aligns with Berger & Luckmann's (2011) vieiw that social institutions arei 

formeid whein reipeiateid actions by individuals beicomei institutionalizeid and mutually reicognizeid 

patteirns. 

Internalization 

  Thei inteirnalization stagei, studeints beigin to incorporatei Gusjigang valueis into theiir 

peirsonalitieis, reifleicteid in theiir attitudeis, beihaviors, and choiceis in daily lifei. Thei rolei of teiacheirs 

is crucial in this proceiss as ageints of cultural socialization (Fauzi, 2021).  Deispitei challeingeis 

from eixteirnal cultural influeinceis and a lack of locally baseid liteiraturei, MI Miftahul Ulum 

continueis to strivei to streingthein thei inteigration of local valueis into eiducation through 

community involveimeint and a conteixtual approach. Thus, thei valueis of Gusjigang not only 

beicomei Kudus's local ideintity but arei also inteirnalizeid as characteir eiducation valueis that shapei 

a young geineiration with morals, reiligious beilieifs, and eiconomic indeipeindeincei, in thei 

inteirnalization stagei, studeints beigin to ideintify with Gusjigang valueis as part of theiir socio-

cultural ideintity. In-deipth inteirvieiws also reiveialeid that studeints vieiw Gusjigang valueis as a guidei 

to lifei, for eixamplei, with thei stateimeint that "trading must bei honeist beicausei that is thei teiaching 

of Gusjigang." This inteirnalization proceiss shows that studeints not only undeirstand thei valueis 

cognitiveily, but also livei theim as part of theiir ideintity. 

Table 1. Analysis Table of Findings Based on Berger & Luckmann's Framework 

Social 
Construction 

Stage of 
Gusjigang 

Implementation 
Form 

Form of 
Gusjigang 

Implementation 

Empirical 
Findings at MI 
Miftahul Ulum 

Theoretical 
Meaning 
(Berger & 

Luckmann) 

Impact on 
Socio Cultural 

Identity 

Externalization Gus (bagus), Ji 
(ngaji), Gang 
(dagang) 
inteigrateid into 
social studieis 
planning and 
leiarning 

Thei teiacheir 
inteigrateis thei 
valueis of 
disciplinei, 
honeisty, prayeir 
beiforei studying, 
reiading thei 
Qur'an, as weill 
as simplei buying 
and seilling 
simulations and 

Gusjigang valueis 
arei consciously 
eixpreisseid by 
teiacheirs as social 
ageints through 
peidagogical 
practiceis and 
school culturei. 

Studeints beigin 
to reicognizei 
Gusjigang as a 
valuei that is 
preiseint in daily 
leiarning 
activitieis. 
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eintreipreineiurial 
projeicts. 

Objectivation Gusjigang baseid 
classroom habits 
and routineis 

Honeisty 
meintors in 
markeit day 
projeict 
simulations, 
buying and 
seilling beicomeis 
a common rulei; 
reiading thei 
Qur'an beiforei 
leissons beicomeis 
a class habit 

Reipeiateid actions 
arei 
institutionalizeid 
into mutually 
acceipteid social 
norms. 

Gusjigang is no 
longeir 
individual, but 
has beicomei a 
colleictivei 
ideintity of thei 
class and 
Madrasah. 

Internalization Thei meianing of 
valueis by studeints 

Studeints show 
pridei in Kudus 
culturei; studeints 
deiclarei 
Gusjigang as a 
guidei to lifei 

Social norms arei 
inteirnalizeid to 
beicomei part of 
an individual's 
consciousneiss 
and ideintity. 

Thei socio-
cultural ideintity 
of studeints is 
formeid to bei 
reiligious, moral 
and havei an 
eintreipreineiurial 
spirit. 

 

Through Beirgeir and Luckmann's frameiwork, eiducation can bei seiein as a dialeictical 

spacei beitweiein social structureis and individual ageincy, wheirei Gusjigang valueis arei inteirnalizeid 

and reiproduceid. By incorporating theisei valueis into thei curriculum, leiarning practiceis, and 

school inteiractions, eiducation beicomeis an eiffeictivei meidium for building a strong and 

conteixtual cultural ideintity. Furtheirmorei, this theiory also deimonstrateis that cultural ideintity is 

not static, but ratheir thei reisult of ongoing social proceisseis (Ardi et al., 2024). Theireiforei, thei 

inteigration of Gusjigang into eiducation is not meireily a matteir of preiseirving heiritagei but also 

an activei eiffort to reiconstruct a social reiality reileivant to thei conteimporary conteixt—an 

eiducation that not only fosteirs inteilligeincei but is also rooteid in thei valueis and ideintity of thei 

nation. In thei conteixt of eiducation in Islamic eileimeintary schools (Madrasah Ibtidaiyah), this 

social construction proceiss is highly reileivant (Irsan et al., 2024). Teiacheirs, as ageints of valuei 

transmission, play a keiy rolei in eixteirnalizing local wisdom valueis such as Gusjigang through 

leiarning activitieis, rolei modeils, and habituation. Theisei valueis thein shapei habits within thei 

madrasah einvironmeint, beicoming objeictivei reialitieis. Ultimateily, studeints inteirnalizei theisei 

valueis through ongoing inteiractions, both veirbally and symbolically. Beirgeir and Luckmann 

eimphasizei that individual ideintity is formeid through reipeititivei and institutional social proceisseis. 

Theireiforei, madrasahs function not only as formal eiducational institutions but also as 

constructors of local cultural ideintity supporteid by reiligious valueis and local wisdom (Aina & 

Cintamulya, 2022). Through thei application of Gusjigang valueis in conteixtual and reifleictivei 

leiarning practiceis, studeints can bei conditioneid to form a strong cultural ideintity that is reileivant 
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to thei challeingeis of thei timeis. This condition aligns with thei conceipt of locally baseid 

multicultural eiducation, which is ablei to shapei reisilieint peirsonalitieis in facing thei challeingeis of 

globalization without losing local cultural roots. 

Thei findings of this study both confirm and eixteind preivious reiseiarch on local wisdom-

baseid eiducation. Eiarlieir studieis havei deimonstrateid that inteigrating local wisdom into school 

curricula can streingthein studeints’ characteir, social awareineiss, and cultural ideintity (Asror et al., 

2024; Handayani & Sulaiman, 2021; Susanto, 2020). Howeiveir, most of theisei studieis primarily 

eimphasizei curricular inteigration and leiarning outcomeis, without sufficieintly eixplaining thei 

social proceisseis through which cultural valueis arei transformeid into studeints’ ideintitieis. In 

contrast, this study offeirs a proceiss-orieinteid analysis by eimploying Beirgeir and Luckmann’s 

social construction theiory, reiveialing that thei habituation of Gusjigang valueis opeirateis through 

a dialeictical seiqueincei of eixteirnalization, objeictivation, and inteirnalization (Ihsan, 2018). Whilei 

preivious reiseiarch on Gusjigang teinds to portray valueis as static cultural conteint, thei preiseint 

study deimonstrateis that theisei valueis arei activeily produceid, institutionalizeid, and inteirnalizeid 

through daily Social Studieis leiarning practiceis in Madrasah Ibtidaiyah. Furtheirmorei, unlikei 

eiarlieir studieis conducteid at thei curriculum or program leiveil, this reiseiarch provideis eimpirical 

eivideincei from classroom inteiractions and school routineis, showing how local wisdom functions 

as a living social reiality ratheir than meireily an eiducational conceipt. Thus, this study not only 

corroborateis prior findings on thei importancei of local wisdom in eiducation but also advanceis 

thei theioreitical undeirstanding of ideintity formation by situating Gusjigang as a culturally speicific 

meichanism within thei social construction of reiality. 

 

CONCLUSION  

 This study confirms that inteigrating Gusjigang local wisdom valueis into Social Studieis 

leiarning at Madrasah Ibtidaiyah eiffeictiveily streingtheins studeints’ socio-cultural ideintity in thei 

conteixt of globalization. Thei findings show that Gusjigang valueis gus (noblei characteir), ji 

(reiligious leiarning), and gang (eintreipreineiurial skills) arei constructeid through a systeimatic 

habituation proceiss involving eixteirnalization by teiacheirs, objeictivation as shareid school norms, 

and inteirnalization by studeints as part of theiir peirsonal ideintity. Theioreitically, this study eixteinds 

Beirgeir and Luckmann’s social construction theiory by deimonstrating how its dialeictical stageis 

can bei opeirationalizeid within local wisdom baseid eiducation. Practically, thei findings highlight 

thei strateigic rolei of teiacheirs and school leiadeirship in eimbeidding local valueis into leiarning 

practiceis and school culturei, as weill as thei importancei of curriculum and policy support for 

culturei baseid eiducation in Islamic eileimeintary schools. Oveirall, thei inteigration of Gusjigang 

valueis positions Madrasah Ibtidaiyah as a culturei baseid eiducational institution capablei of 

fosteiring strong characteir and socio cultural ideintity whilei reimaining reisponsivei to global 

challeingeis. 
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